Nationally, there has been a steady decline and elimination of music programs due to increased accountability and high-stakes testing coupled with tighter budgets due to less funding. The No Child Left Behind Act of 2001 shifted educational priorities toward subjects assessed on standardized achievement tests
. This unfunded mandate has resulted in a reduction of class time for untested subject areas or their complete elimination (McMurrer, 2007) . There is a large body of research touting the value of music education in schools, but music classes tend to be one of the first areas affected by state budget cuts (Abril & Gault, 2008; Education Commission of the States, 2006; Gerrity, 2009; Schultz, 2006) . In 2011, the Florida education budget was cut by one billion dollars. In many districts, those budget cuts eliminated teaching positions in voluntary pre-kindergarten, art, physical education, and music. The National Association of State Budget officers found that K-12 public education budget cuts will "reduce or eliminate personnel and programs vital to the most vulnerable populations: lower-income and minority students" (Bryant, 2011) .
These vulnerable and often invisible populations are also frequently associated with the achievement gap, the observed, persistent disparity of educational measures between the performances of groups of students, especially groups defined by socioeconomic status (SES) , race/ethnicity, and gender (Hidden Curriculum, 2014) . Ladson-Billings (2007) redefined the achievement gap as the opportunity gap. The opportunity gap encompasses disparities in teacher quality, curricula, school funding, healthcare, wealth, education, affordable housing, and quality childcare (Boykin & Noguera, 2011; Carter & Welner, 2013) . While some scholars believe the social inequalities driven by the opportunity gap are too extensive for schools to significantly impact the achievement gap, others maintain that with high quality teachers, rigorous curricula, and continuous support through professional learning, teachers can significantly impact the opportunity gap (Holland, 2007) . (Quaglia, Fox, & Corso, 2010) . The expectations gap includes the expectations teachers hold for individual students as well as the difference between "students' expectations of themselves and what they perceive to be the teachers' opinion of their potential" (Quaglia, et al., 2010, para. (Osterman, 2000) . There is evidence that programs emphasizing teaching and connectedness are a more effective way to meet the needs of students (Barrett & Lamy, 2013 (Gerrity, 2009; Major, 2013 , McMurrer, 2007 Schultz, 2006 (Dana & Yendol-Hoppey, 2008 (Putnam & Borko, 2000, p. 8) . Our goal was to systematically and intentionally explore the ways our students' experiences in my high school chorus classes and their geometry and biology classes might work in concert to help students succeed both musically and academically despite the presence of an opportunity gap. Table 3 -1). Using these processes, I described, classified and interpreted the data (Creswell, 2013) . (Scripp, 2002 
Schools can mitigate the opportunity gap by dividing it into the expectations gap, the relationships gap, and the participation gap

3). The relationship gap is directly linked to the quality of teacher-student relationships and student effort. Research shows the relationships students have with teachers is one of the best predictors of hard work and engagement
PURPOSE STATEMENT AND RESEARCH QUESTIONS
First, I analyzed the transcribed notes from the PLC meetings to find common patterns. Codes were then assigned, identifying patterns of words and phrases from transcripts and written reflections that emerged from the data. Particular attention was paid to in vivo codes, which are derived from the participants' exact words. Themes and/or stories emerged from this coding process. I referred to the literature on music and its impact on academic classes as well as prominent themes that have been developed to interpret what the data meant and how the story that unfolded from the data informed my study's purpose. Implications for the key themes and findings were then considered and applied to how the data answered my research questions, and I noted new questions that emerged as a result of data analysis. Finally, I used the questions outlined in
The first theme that is present across all PLC meetings is long-term relationships and contextual knowledge. This theme is defined as the recognition and utilization of knowledge gathered by the music educator as a result of teaching students over multiple years a relational history that enabled me, as the music educator, to provide illuminating information to the academic teachers regarding individual student learning, after-school and extra-curricular activities, and the family dynamics for each child that could potentially impact their
Recommendations for Further Research
The existing literature regarding the importance of music education is predominantly based on studies that recount the effect of music on student academic achievement and provide evidence of "the consistently strong, positive relationship between music and learning in other subjects areas... [and yet] caution against over-reaching claims of causal relationships between music and academic achievement" (Scripp, 2002, p. 143) . In contrast, this study, fueled by the recommendation that "further practitioner research is needed to specify how these links can be best and most consistently achieved" (Scripp, 2002, p. 143) 
